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1. Foreword
Stephen McCloskey

Over the past decade the development educatioordegs undergone a process of change
that has strengthened its policy framework and alafeted its shift from the periphery to the
centre of mainstream education provision. Wheinst £ntered the sector in the mid-1990s,
practitioners debated development education’s ipositn mainstream delivery and its
capacity to address key learning needs within fbamd non-formal education. That debate
seems far removed from today’s more dynamic framkviar delivery.

Since 1997, the British government has publishedetiWhite Papers on international
development that made explicit reference to thednfee strengthened awareness raising
across civil society and, in 2006, the Irish gowveent published its first White Paper on
international development. Note the similaritiestiie messages contained in their policy
statements on development education. The Britislermment says that ‘Every child should
be educated about development issues, so that ¢hay understand the key global
considerations which will shape their lives’ (DFIB&Vhite Paper, 1997). The Irish
government’'s White Paper (2006) says that ‘Eversqe in Ireland will have access to
educational opportunities to be aware of and unaedstheir rights and responsibilities as
global citizens and their potential to effect chaufigr a more just and equal world.’

The two governments have also increased their diahrsupport for development
education and produced strategy plans that makaspro for more strategic interventions in
the education system through inter-departmentdbgliee and co-operation. These policy
developments clearly reflect how far we have triggelvithin the sector and the Centre for
Global Education’s conference on 8 March aimeckftect on the rapid change that has taken
root in development education and to consider teré challenges that we need to confront
as practitioners.

The conference debated issues like climate chdrajeasere not part of the development
education landscape a decade ago and reflectedownwe can address these issues as
practitioners. Our first keynote speaker, Jayav€saeloquently outlined today’s landscape
in terms of cultural diversity, migration and raghkile Roisin McEvoy, ended the day with a
thorough overview of contemporary policy and p@gtiparticularly from the perspective of
her tertiary work at the University of Ulster.

It was gratifying to have the conference openedibgtin Gormley, Counsellor of the
Public Information and Development Education Sectblrish Aid which has so generously
supported the conference and the Centre’s developraducation journalPolicy and
Practice We appreciated his warm words of support andesggtion of the journal.

The list of participants at the conference reflebts diversity of practice currently being
delivered across a range of sectors — youth, wad®, third level, black and minority ethnic,
community education — and offers real optimism ttoe future expansion of development
education into new areas of society.

The success of the conference was in a large parta the enthusiasm of participants
and the work of an Advisory Group comprising St&larray, Christine Patterson and Conall
O’Caoimh. We also owe a debt of thanks to ourd)dst. Mary’s University College, which
proved to be a very comfortable and appropriataugenl hope you find this report of the
proceedings a useful stimulant to your work.



2. Introduction

The Centre for Global Education’s second annuakligment education conference took
place in Belfast on the™8of March at St Mary’s University College. The thewasThe
Changing Landscape of Development Educatiur. keynote speakers were Jaya Graves and
Roisin McEvoy. This conference formed an essential parttted Centre for Global
Education’s Irish Aid supported capacity buildingject. This project specifically focuses on
capacity building in development education in tBand of Ireland. The project aims to
enhance practice, improve communication and sthemgtties between development
educators in all sectors

3. Conference Aims

Aim: To examine the existing and emerging key globaldsghat shape our
development education practice today.

Objectives:

- To investigate the key international factors astiés that influence contemporary
development education practice

- To address how development education can and haedi® tackle these complex and
challenging issues

- To share experiences of development educationipeaahd to explore the links between
the theme and daily practice

- To facilitate in-depth discussion on aspects okttgyment education practice in workshops

- To relate the conference theme to day-to-day deweémt education practice

- To encourage Irish development educators to estabéw contacts and develop new

partnerships

It also proved an excellent opportunity to estdbliew contacts, develop new partnerships
and to strengthen links between development edigcato

4. Programme

The programme contained a mix of keynote speakads workshops. With over fifty
participants and facilitators from a wide rangeoajanisations from many different sectors
involved in development education (see Appendix #)e day proved an excellent
opportunity to both catch up with familiar colle@guand meet new people. It was a great mix
of people and networking opportunities were enhdnbg the fact that development
education colleagues from across Ireland as wedjldfd and Scotland travelled to the
conference. A series of workshops related to themonference theme took place in the
morning and afternoon:

Development education and climate change
Facilitated by: David Thomas, Christian Aid

Development education and campaigning
Facilitated by: Lawrence McBride, Trocaire

Development education and conflict
Facilitated by: Orla Devine and Catherine Andeyson
British Red Cross



Development education and the media
Facilitated by: Christine Patterson, Save the
Children NI

Development education and solidarity
Facilitated by: Neil Alldred, ICTUNI

Development education and critical thinking
Facilitated by: Deirdre Hogan and Mags Liddy, UlbuNetwork

The lunch break provided an opportunity to netwamkl to browse the selection of resources
in the Marketplace. Workshop sessions took pla@enaig the afternoon, with participants
able to choose a second selection from the worlssliefed above. The day finished with
Roisin McEvoy as our final keynote speaker.

5. Keynote Presentations

Jaya Graves — Southern Voices

First I'd like to thank Catherine and the other anigers for inviting me to speak to this
conference.

The theme | was given was the Changing Landscapewtlopment Education. | did say
that my context was different from that which esdbin Ireland but it was felt that this could
bring an added dimension to the discussion. Ikthitat there are general conditions that
pervade most European countries now and similasudsons taking place. So | ask that
people see if there are things to be learnt fraarldK situation.

Before | start this | want to give myself a contéMly working life has been in the UK so
this defines my experience. My ‘ethnicity’ and tt@our of my skin define both my life and
work experience. What | say is linked to this. H'gractitioner’s perspective.

Terminology —semantics or concepts
| want to explain some of terms | use. | was pabgd in the 60’and 70 and continue to use
‘Black’ generically to mean people of African, Asiand South American background - now
settlers. | use ‘Southern’ to identify people winaginate from the so-called ‘developing’
world and may or may not have been here for geoesat These are not water-tight
compartments.

| use ‘immigrant’ in appropriate contexts but notigrant’. Several years ago | went to a
conference in Marley le Roi (France) which observbdt ‘for the purposes of this
Symposium non-European communities are seen asmtsyr This is not helpful if we have
lived here for generations or long years and wangdtablish citizenship rights. This is a
matter of concepts and perceptions not semantics.

A word about Southern Voices (SV)

I have worked for Southern Voices (SV) since itstfphase in1992 so have been involved in
DE (directly) for over 15 years. SV was set up tmurder the lack of visibility and
perspectives of people from the South in the pse®and policies that affect us. Its ‘voices’
are temporary and long-term residents from thetsddany are postgraduate students, study
fellows and researchers as well as practitionevsisScommunity basednd works across
sectors and with many ‘providers’, e.g. ITE, Mussurachools and DECs and adult and
youth groups and NGOs. SV has defined its [wicesslike this, ‘We are agents for and
objects of change. Our practice and perception omesh to the Southern notion of
education for development where it is necessayetavithin the development process and
change with it.” Learning (input), reflection anctian are part of whate must undertake.



The changing landscape

The changing landscape of DE — this could be takemean thethemes or issuethat
comprise DE of the social, cultural and naturabkmapeswithin which it works. | want to
consider our social landscape in the first instated possible to do DE without assessing
this periodically?

A major factor all over Europe is the changing peofof its inhabitants — the
demographic profile. This is changing exponentialty the ‘50s and’60s, immigrants were
invited to the UK to undertake work that Britishopée did not want to do. Today many new
arrivals are refugees and asylum seekers and péapte the newly enlarged European
Union. This has had and will continue to have aibigact on the continent, not least on its
discourse and policies. In the UK this discoursgédserations long. The early immigrants
were subjected to a number of policies, some di#e® some misunderstood. —
assimilation, integration, multi-cultural, anti-rsic |1 am referring to these because the terms
are re-emerging and | think we need to be watabffitk intention and possible implications.

Assimilation and integration failed. It was hard‘&ssimilate’ or ‘integrate’ Black and
brown people into a European society, without alpelrshift in perception within the ‘*host’
society. (I have a very Black friend who alwaysritifies herself as European. One of her
reasons is to make people aware of the assumptiesignake about what European means. )
I am assuming that, as it was used in the Maasttrelaties, ‘integration’ was addressing
political and economic harmonisation and integratlmetween European nations and the
rights and responsibilities of European citizenanay also have been thinking in terms of
indigenousEuropeans. | am questioning whether there is & hopintention, to attempt to
integrate people into eultural ‘norm’. This was earlier rejected. It was unwatole. Now
the UK is trialling citizenship tests for newcomersgjuestions to test an understanding of
‘Britishness’. How will this be judged? Will thetge questions on the Indian upraising in
1857? Or Bloody Sunday? The slave castles in We&#ta® This is all British history after
all.

A growing number of us arenmigrant Europeans. A strand within the gender debate
has been an insistence that equality must respmoiews’ specificity; that women should not
be expected to function as their male counterpahss has lessons for the debates around
integration. So let us be watchful of how ‘integwat is translated in practice. It may seem
irrelevant in Ireland but the possibility of atteteg@ assimilation is present in any country.
We, who come, inevitably must change, but so v host society. The discourse will be
reconfigured with or without our intention.

In 2000 a Report Chaired by Lord Parekh suggestat Britain was ‘a community of
communities as well as a community of citizens’rdtognised that a society needed to be
cohesive as well as nurture its diversity. It needeset of shared values but also to take
account of differences. But many politicians andrij@lists found the ideas too challenging.
‘You are either belong to a community or not’, greer said, ‘but what is a community of
communities? Worrying in 2000 when so many of usnspour lives juggling identities. The
Report foresaw many of the issues that are emerging

‘Multiculturalism’ is now taking a battering in tHgK. It's condemned as another ‘failed
policy’. (I know this term is not used here. S\esisthe term inter-cultural or cross-cultural.
Both terms implyengagemenbetween peoples.) An inclusive society means acten
between people as equals. It has to take riskdeast with its view of itself. We can'’t create
a ‘cohesive’ society by ‘integrating’ into an ‘exding’ one.

There is an increasing level of fear and mistmghe UK. | don’t want to minimise this.
The international situation impacts on people llgcdifferences may be beginning to make
people uncomfortable. They may create tensionsti&age are also nodes of new opportunity
and creativity. Points of tension are also poiffitearning.

The content of DE

I don’t want to spend much time on things that koow better than I. But if this is part of
the changing social landscape in which we livés @lso includes major themes that are part
of its content — diversity, citizenship, human tghconflict, cohesion, racism and ‘poverty’.



(Economically poor people are not poor in other svapd poverty does not exist just ‘out
there’ A tribal man once remarked to an ‘aid’ wark&/e didn’t know we were poor until
you told us.’). Our challenge is to make the cotioecwith what is happening ‘out there’
with here and deepen our understanding. ‘Interddgrere’ can sweep the whole problematic
of power relations under the carpet. DE needs tomgruct many assumptions made in these
concepts.

Some themes need to move on. The Fair Trade anchEttading movement needs to be
as incisive in its approach to trading systems iastitutions as it is to monitoring justice in
the production line. Fair trade fortnight is amaal opportunity tofocuson this though
investigative and monitoring work needs to be cardus.

Some urgencies are obvious and shared. Climateyeharclearly one of these. People in
the South have been feeling its impact for yearse-impact ofNorthernpractice. Now the
impact is beginning to be felt worldwide. The natulandscape is increasingly degraded
which affects climate as well as peoples abilitptovide for their needs.

Water scarcity is an urgent issue in the South thedchange is tangible. In the town
where my mother used to live you get water for amlfew hours a day. Every year it gets
less. People have said that water will be the oause for war but in some parts of the world
this has happened though not yet on the scaleeobilhwars. | think this an area that DE
needs to addrespecifically

The themes don’t all sit comfortably together aith@itizenship and human rights, the
rights of people who need to make a living, envinental rights and thdesiresof the rich
present a difficult dynamic and is not likely tsdppear. In Europe, we feel the impact of the
action of our nation states in other parts of theldvat a local level. So the international
finds itself on our doorstep, on our streets, i ¢kassroom. A few months ago a young man
on a visit to Nottingham was murdered becausdéobkedlike a Muslim. As much as the
situation in the global Soutlhis is part of DE. But to the best of my knowledgey feECs
have engaged with this — the global in the locahd don’t have a strategy for doing so.

As much asvhatwe do in DEhowwe do it, is important.

These are some points | want to make as a persontfre South as well as a Black person:

- One is the presentation of people. Often when ingm schools and elicit notions of
the South, it is all negative. When | ask from vehrese perspectives come these are
some of the answers: ‘TV’, talking to people, angry often — the church or
‘charities’. Unfortunately campaigns like ‘Drop thbebt’ and ‘Make Poverty
History’ can compound this. People are presengedegeding to be ‘saved’. They
need ‘aid’. They can't help themselves. The curcamhmemoration of the Abolition
Act is similarly represented — abolition by an atparliament — led by a White man.
The role of the Black abolitionists is invisiblehd Slave rebellions and black
abolitionists are invisible. And the support of ioatty people. The main agents of
change are the people concerned themselves. Weuggort them. We can make
things a little less difficult. They create theiwio redemption. The challenge is to
portray them like this — not just as survivors asipeople on the road to freedom.

It needs to involve Southern people as participemBE and development discourses
and policy making. Your own understanding and pediavill be enhanced by this.

It needs to be vigilant about whether it is allogvitself to be constrained by official
or funding agendas. This can happembyasking significant questions as much as
the quality of information.

It could engage more closely with other provideos develop shared creative
activities.

Northern agencies of all types need to be ablengiage with Southern people and
organisations as equals. There is ho one betterdsta understand thetuationthan
the people concerned themselves.



Conclusion

The future may sometimes look bleak or unmanageafdeng people have unexpressed
fears. The future also presents hogeortunities.To meet people from different countries on
their own street. To hedalifferentexperiences and views. To speak their views. Thdaed.
To understand better. They are inheritors of a nwicker legacy than their parents. Young
people need to be encouraged to see themselvesaasrs of change.

But first we have to do the same. Often we do not. We eveikelisl difference of
opinion! We can be defensive and resistant tosideat suggest there are different ways of
seeing things. As educators, it is our responsgbitiur rationale for existence to engage with
these challenges; to meet each other without fetlre first instance and to participate in the
processes that are struggling to create inclusideemriched societies. The dynamics may be
different in Ireland than in England but in the MNwrn world, people have to review
themselves in relation to the South —nationallyvadl as internationally. They have to seen
themselves as learners as well as ‘providers’ pHaborators not ‘givers’. There is a need to
developreal partnerships (i.e. not just a kind of forum foorsultation’ but participation
between people). This is not only or even mainlgaose Southern people have changed but
because Northern people have not known how to hearbe noheededo hear.

Post-conference reflections

| was very happy to be at this conference and newemy acquaintance with Belfast which
has had a long lapse. | keep warm memories. Wnad hoped was that people would be able
to find similar issues in the context of their owark in dissimilar situations.

What holds true in Ireland as it does in the UKhis perceptionof Southern people. |
gathered this from conversations, images and cbrfem me, this is a major issue in DE.
Raising funds is not our main aim and we need tovdry careful of what our materials
convey. Southern people are vibrant, joyous, nreaind intelligent as well.

The lack of engagement between Black and Minoritynke (BME) groups and the DE
movement applies perhaps more in Ireland thandrd. There is a strong BME sector here
that is setting its own agenda. DE may not be qfattbut that is not because they are entirely
powerless. Black politics is reasonably well depelt and vocal in the UK. It is those of us
who choose DE as part of our agenda who find il harbe heardwithin those (DE) circles
or funded (except for a dribble here and therelher& are reasons for this. My experience,
and this is shared by other Southern and Blacklpegpthat it is, at least partly, to do with
sharing space and power and willingness to ledinis is not to say that there are no Black
people involved in DE in the UK. It has more to with how their experience, views and
knowledge are integrated, into DE thinking. | sl because | hope some of the problems
that we have encountered in the UK can be avoidedeland. If BME groups cannot get
funding there is a case for DECs or other providesgeloping projects with them.

In the UK | have argued that there are many orgaioiss and people presenting DE/CGE
material who may not call it this. So my questisthow do weapproachthese groups? How
do we demonstrate DE/CGE to them? Can we ideati®as of their concerns that may be
related to DE/CGE and build on this? What expegsrend knowledge do they have that can
feed into DE? | am also suggesting that here aaiaty of methodologies that can be used,
including, the artistic and cultural — i.e. the eggrh doesn’t have to be origsue-basedA
variety of methods can be used to approach isgAssin critical thinking) Food is good
example of this. It links into a range of DE thame climate, environment, trade justice,
diversity and so on. And then — what can we dasppsrttheir specific concerns? It may not
be much more than a space to meet or support withngvapplications. It links into a final
guestion which is how DE should addresses aspdctheo global dimension which it
currently does not — the diversity in our midstclagion/inclusion, plurality, cohesion and
difference.



6. Roisin McEvoy — University of Ulster

Development Educatlon
Reflecting on the Challenges
Inherent in Current Opportunities

for Practitioners

Roisin McEvey, UNESCO Centre, University of Ulster
CentrerforrGlebal Education’s' Annual Conference
Thursday 8" March 2007
Email: r.mcevoy@ulster.ac.uk




Development Educationiis moving up the formal education
agendaracress the sectors, underpinned by increased
funding for DevEd from DFID (UK) and Irish Aid:

— New Curriculum in Northern Ireland

— Growing popularity of school linking projects, on the
Island of Ireland

— New focus on the Higher Education sector

WUniversity.of Ulster - UNESCO Centre’s new project 2006-
2000 International Development Usit -

L @UEestiensHereensIdern'a panel discussion and open
fordm to conclude proceedings




Elite Political Commitment to
Funding Development Education

Development Awareness Fund (DAF): funding for DevEd
projects led by UK-based organisations or networks currently
stands at £1-1.5 million

— BME organisations in 2006: £500+ million
DFID Mini-Grants scheme (up to £10k/annual project)
Enabling Effective Support (EES) regional strategy for

supporting DevEd provision and embedding the global
dimension in schools — still at an early stage in Northern Ireland

2007 Irish Aid Development Education Grants Scheme — four
strategic areas (_ 5k- 50k per year for 1-3 years):.
=£aStrategic Priexity. Fund
Vi ﬂ'ﬂ‘&%ﬁen tcation Fund
="Capacity Building Fund
— Challenge Fund
Irish Aid funding in 2006 for DevEd projects: c. 2.9+ million
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Changes in the Forma
Educational Environment

Opportunities presented in the New Curriculum:

— ‘Personal Development’ and ‘The World Around Us’ as
identified areas of learning at KS1&2

— Emphasis on Education for Sustainable Development
(ESD) as a key element across the key stages: ESD as
the intertwining of environmental education and
development education (?)

— The roll-out of Local and Global Citizenship across
KS3&4 as part of Learning for Life and Work strand

— Implications for the provision of training in ITE and CPD










KS4 - Local and Global
Citizenship Guidelines

Pupils should be enabled to:

Respond to the specific challenges and opportunities which
diversity and inclusion present in Northern Ireland and the wider
world;

Identify and exercise their rights and social responsibilities in
relation to local, national and global issues;

Develop their understanding of the role of society and government
in safeguarding individual and collective rights in order to promote
equality and to ensure that everyone is treated fairly;

Develop their understanding of how to participate in a range of
democratic processes;

Develop awareness of key democratic institutions and their role in
promoting inclusion, justice and democracy;

Develop awareness of the role of non-governmental organisations.

Source: www.hicurriculum.org.uk/key_stage_4/index.asp
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School Linking Projects as a form
of Development Education




School Linking

Gordon Brown has made a personal commitment to the growth of
systematic school linking

UK National Commission for UNESCO, Education Committee
(2006)‘Promoting School Partnerships’ report stated that:

“[There is an] expectation that every school and college should be
linked to an overseas counterpart by 2010.” (England only?)

Part of the rationale for school linking can be found in Hilary Benn’s
comments made at the launch of The World Classroom in January
2007:

“Building links between schools across the world, bringing pupils together, sharing experiences and
learning will help us to tackle the challenge of providing education for all.”

But how?

“Gordon Brown has signalled an important shift in thinking away from ad hoc links towards a focus on
the benefits of partnerships for schools and education systems in the South. Unfortunately most
funding agencies and policy-makers in the North have not shifted with him and are still mainly
concerned about the advantage for children of the North.”

— Naledi Pandor, South Africa’s Education Minister




Development Education and the
Higher Education Sector

The advent of the ‘Global University’ — new DEA report

New project at the Institute of Education in London on
developing an academic research profile in Development
Education and Masters-level course provision, led by former
DEA Director, Doug Bourn

DFID’s support for development education initiatives in the
higher education sector e.g.,

— St Mary’s College, Belfast — Global Dimension in Education
(GDE) project

— The four-nations Global Dimension in ITE project with the
University of Bangor, Wales, the University of Glasgow,
Scotland, the University of Gloucester, England and the
University of Ulster, Northern Ireland.

Programme of Strategic Cooperation between Irish Aid and
Higher Education and Research Institutes on the island of
Ireland — joint Irish Aid and Higher Education Authority initiative.
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UNESCO Centre’s International
Development Unit

Funded by DFID’s Development Awareness Fund for
2006-2009

Informed by the previous partnership project between the
UNESCO Centre and the One World Centre on
‘Embedding a Global Dimension in Initial Teacher
Education and Continuing Professional Development’

Takes a systemic whole-institution approach to embed
development education awareness across the university

Initial focus on the Coleraine campus with a view to rolling
the initiative out over the other campuses in time

The university’s international policy needs to be about
more than just increasing its intake of international
students
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Mainstreaming Development
Awareness Across the University

Support for teacher education provision

Introduction of a Minor in International Development at
undergraduate level

Inclusion of development awareness across the subject
disciplines through reviewing new and existing curricula to
incorporate international development aspects where
appropriate

Collaboration with key offices within the institution such as
Staff Development, the International Office, the Students’
Union and the Careers Office

Support from the Vice Chancellor and building reciprocal
relationships across the university are both key to the
success of this initiative

20



The ‘Gateway ’: Fulfilling the
External Mission of the Unit

Facilitate awareness raising activities for, and
Interaction with, the wider community to contribute
to the fulfilment of the civic mission of the
university;

Establish cooperation with locally based NGOs to
share resources and build relationships between
the Unit with established development networks;

Outreach to local schools - access to teaching
resources and providing support for teachers;

21



Concluding Remarks

A new phase in development education’s progression from the
‘periphery towards the “centre™?;

The arguments about deved’s validity and importance still have
to be made and won within mainstream educational provision;

Now a greater urgency to disseminate models of good practice
regarding delivery of the new curriculum and school linking
Initiatives;

The expertise of development education practitioners is an
essential resource that needs to be harnessed and utilised in
order to enhance effective teaching and learning in our
globalised world.

Let’s never forget that development education is about social
change at home just as much as it is about engaging in
processes of positive social change in faraway places!!




Questions to consider for
discussion

How do we harness practitioner expertise to build sustainable
relationships with key education stakeholders for good quality
provision of Development Education practice across the
sectors?

How do we capture the complexity of development through
educational processes while still conveying the underlying
simple truths that underpin it?

How do we teach about diversity and inclusion as assets to
value, to those who have only ever perhaps experienced
diversity as a negative thing (if they have experienced it at all)?

How do we ensure that work done in the name of Development
Education has a social justice orientation which takes power
relations seriously rather than one that is only concerned with
promoting ‘charitable acts of kindness’?




Questions continued...

How do we ‘unpack’ the relationship between
development education and fundraising for aid work,
and in doing so successfully challenge the perception
that “development education is only about responding
to humanitarian crises”?

How do we ensure genuine discourse and reciprocity
In North-South educational partnerships?

Do we need to enhance the profile of Development
Education so it iIs more akin to that of Environmental
Education and if so, how?

Do we need a Development Education Practitioners Forum
In Northern Ireland, perhaps modelled on the Human
Rights Education sub-group of NIHRC?
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7. Feedback from workshops

Development education and the media
Facilitated by Christine Patterson, Save the Céiidr

Facilitating this workshop was for me an opportyrtid air and tease out some current
thoughts and concerns about how development edscedo and do engage with the media.
It was probably, therefore, | confess, quite sedfdlgent — using a resource that you have
been involved with and asking for peer commentegdefinitely is. | belatedly apologise!

However, | think | wanted to discuss the differesxt@ave noticed in my own practice, which
| began as a teacher, and now continue as an eewlaiya large development NGO. Most
participants were familiar with approaches sucthasone shown in the ‘Images and Reality’
resource, which are essentially about introducing developing media analysis skills to
young people. This encourages them to think abowtrhediated images and stories from the
global south are. Given that a vast majority of ngeople report that they gain their
knowledge of development issues from the media, padicularly TV news, this is
important.

The workshop then continued to consider the radatipp between development NGOs and
the media. Again, focusing on mainstream news, wgeudsed the competition between
different departments on our organisations. Theianedoften a carrier of urgent, outraged
messages designed to provoke a particular reaftdonthe public. It is a vital mechanism to
raise funds, and this is the lifeblood of each oigmtion — without these public funds, we
could not operate. Public money is vital to theimNGO.

But we as development educators, who are maybe moreerned with increasing
understanding, and ensuring fair and accurate septations of the communities we are
discussing, also tend to work directly with our immdes. We know increasingly, we are not
talking to white audiences with no experience ef tbmmunities we are discussing, and need
to ensure that our workshops are fully participat@nd reflect the diversity of society in
Britain and Ireland. So we constantly tailor and@tdbur tones, resources, and even messages
to suit our purpose. But what we can’t do so edsiljneasure the success of our work. And
so, we do lose out to other players in the agerfoy gan show the value of their relationship
with the media, and resist change. This is natap that they too also strive for fair and
accurate representation — there is unlikely toheedepth and nuance which we might like.
Soundbites don’'t work like that!

It became clear that those of us who are involvedevelopment education within agencies,
could maybe have another conversation with oureagllies. But to do this, we would also
need to learn and appreciate their language, wirgls marketing terminology, and is not
quite as familiar to us.

We could also do more to engage with other typesefia, non-news media, and look to
explore viral marketing, web based film making asw on as new mechanisms that can
interact with wider audiences, but retain that ratéon that we are so used to. Some
participants in the workshop are already engagékiisnsort of work, and it very interesting to

hear about their experiences.
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Development education and critical thinking
Facilitated by Deirdre Hogan and Mags Liddy

General discussion centred on 3 areas:
Skills in developing critical thinking

Critical thinking is a skill and needs to be deysd and encouraged. It is one that many
teachers and teacher educators find lacking iresitisd

Participants were asked to complete an exercideatii@d them to acknowledge values and
opinions versus facts.

Information and evaluation

We are surrounded by information, but how muchailsi@ble and useful? Critical thinking is
an essential evaluation tool in an increasingly imatbminated and information saturated
world.

This also raises the central question of what ughtrand our interpretation of truth. The
discussion here centred on the image of develomuogtries. Many images of the developing
world are recognised as victimising and patronisipgrticularly from the fundraising
perspective. This needs to be challenged by useslapment education practitioners. But
we also need to recognise that not all people fitmenSouth have the same experiences and
there is a wide diversity within their lives. Owpectations need to be examined.

Gap between knowledge and action

As our work lives get busier and busier, therenged for the time and space for reflection on
our practice and the opportunity to evaluate andeve This reflective space can help redress
the deficits between knowledge and action.

Opportunities like this conference and workshopsladde used to provide a reflection on
practice and issues arising from it.

Engagement with new communities

Ireland is seeing the development of new commumitigany of whom are organising
solidarity and representative networks. Some ofagheetworks/organisations are interested in
development education and could be partners innauk. A need for professionalisation of
development education practice regarding new migramd community organisations is
necessary.

We need to build links and relationships with reergative groups.

But also some new community groups/ organisatiams reot interested in development
education. This may be due to lack of awarenesiseofelevance of development education to
their lives or because of lack of resources andifuito enable their participation.

We cannot make assumptions that because a persmsdoom the South, they will have
experiences we expect or that they know about $Bees we are raising in our work.
Similarly we need to avoid tokenism and selectivitychoosing representatives from new
communities.
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Stephen is carrying out a study of good practicewben development education
organisations and migrant communities and askedxamples.

Development Education and Solidarity
Facilitated by Neil Alldred, ICTUNI

Key points of discussion:

Trade Unions are not doing development educatiothimsake of learning: it is
nothing if not action-oriented

Solidarity is not about expressing sympathy with einderdog — that is best left to
charity

Solidarity is about practical action to changeribk world in order to strengthen
peoples and communities in the poor world

Solidarity challenges behaviour, values and mergalhere at home

Liberté, Egalité, Fraternité — freedom, equalitg dmnotherhood/sisterhood or
amity/mutuality (but freedom has had a great twatweées, equality has been defined
as an evil side-effect of communism, and fraterisitgow seen as old-fashioned,
soppy and apolitical)

Development education is the political change tiegtds to take place in richer
countries in order to bring about effective chaimgpoor countries. Awareness-
raising, conscientisation, agitprop, ‘animatiomymwerment, learning through
doing, citizenship education, political educatiett

Working for Fair Trade; working to Stop Climate @sacampaigning in Make
Poverty History - examples of development education

The discussion looked at what we could and coutdin@s individuals and at the
need to examine concepts such as ‘solidarity’ ata$s’

Development Education and Conflict
Facilitated by Orla Devine and Catherine Anderson

This workshop was held both in the morning andraften. Most participants were educators
of some kind, whether teachers, youth workersutecs or those involved in teacher training.

The session began with an activity designed to bbljgren and young people understand
what is meant by ‘peace’ and ‘conflict’ and theklimetween the two. Participants were asked
to list down five words they associate with thartéconflict’ after which they were asked to
list down five words they associate with the tepmadce’. In small groups participants shared
their words and were tasked with creating an agdeéidition for each term.

The definitions were shared and compared. Thereagesement that to understand one you
have to understand the other.

The session then moved on to discuss the importahtsaching about conflict issues. The
following quote and statistics were used to stetdiscussion.
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“We have a choice today. We can either sit backclwéhe devastation wrought by war
and try to make our children look the other way;vee can choose to tell our children
that what they see — or what they are themselvpsriexcing — is not acceptable, that
this is not how it is supposed to be, and that tteey behave differently, in ways inspired
by deep-rooted respect for human dignity, botheagetime and in the midst of armed
conflict”

Jacques Forster, ICRC Vice-President, European drshipp Education Conference on
Exploring Humanitarian Law (EHL), Vienna, May 20@@ww.ehl.org)

In 2005, the world’'s peoples suffered 32 armed ladafworldwide.

At the turn of the century 90% of people killeddonflicts were combatants. Today,
90% of people killed in conflicts are civilians.

2 million children have been killed in the lastyi€ars as a result of armed conflict, 5
million have been disabled, 20 million have beemooped from their homes and
300,000 children under the age of 18 are curraating part in hostilities as child

soldiers.

The role of the Red Cross in conflict situationsswaen explored to demonstrate its unique
position in being able to educate on conflict issue

The International Committee of the Red Cross (ICR€&2ks to preserve a measure of
humanity in the midst of war. Its guiding principgethat even in war there are limits:
limits on how warfare is conducted and limits omvhebmbatants behave.

The set of rules that were established with thisind and endorsed by nearly every
nation in the world is known as international hurteman law (IHL). IHL aims to
protect the life and human dignity of all duringred conflict and to reduce and
prevent the suffering and destruction that regtdis war.

All states party to the Geneva Conventions havegallobligation to encourage the
study of humanitarian law as widely as possible.

The links between International Humanitarian LawlL()l and Human Rights Law were
explored.

In the United Nations Convention on the Rightshaf €hild, General Comment Number 1 on
Article 29 of the UNCRC (Aims of Education) statke following:

“Article 29 (1) can also be seen as a foundatioonst for the various programmes of
human rights education called for by the World @pefce on Human Rights, held in
Vienna in 1993, and promoted by international ages.c.Education about international
humanitarian law also constitutes an important, blitoo often neglected, dimension of
efforts to give effect to article 29 (1)”

The rules of IHL were explored in more detail thghua walking debate. A number of
statements were read out - dilemmas which coutdiroin war time and participants had to
decide how acceptable or unacceptable these whe.agtivity demonstrates the difficult
decisions faced by combatants in armed conflict@odokes debate around appropriate use
of military force in such situations.

Participants were guided to a resource entitlegl@ning International Humanitarian Law’.
This resource is not only concerned with peaceranice, mutual understanding, prevention
of violence or conflict resolution but it also enagizes the positive changes in attitude that
can evolve from the ideas of respect for life amsnan dignity, civic responsibility, and
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solidarity. Thus, EHL can be incorporated into aeviange of subject areas that fall under
the broad heading of citizenship education.

A video clip was then shown, highlighting the isgiechild soldiers through interviews with
child soldiers and a child soldier recruiter. Inadingroups, participants created a consequence
chain to explore the impact that the use of cloldisrs has for a country’s development.

The session was concluded through sharing whatRéé Cross and the International
community is currently doing to alleviate the u$eluld soldiers.

There was a general consensus amongst participhbtth workshops on the importance of
educating our young people on the various issuiesngrout of conflict. The feedback
received orally from participants was very positaredl a number of participants have been in
touch since requesting more information on actgitind resources used in the session.

Development education and campaigning
Facilitated by Lawrence McBride, Trécaire

Main points of discussion were:

working through partners

solidarity as a model for advocates

making links from our partners policy capacity anat domestic policy
(e.g. debt relief spending)

becoming an active citizen- accessing information

volunteering

Participants were interested in the intersectiodeselopment educations and campaigns.
There were some quite strong opinions from groufigi@ants particularly in the context of
the role of campaigning in education. There wast afl agreement from the group on the
importance of partner-led approaches.

8. Conference feedback

A few suggestiongthat we will take into consideration when orgamisnext year’s
conference):

Allow for deeper exploration of the topics, for exale by having fewer different
topics in the workshops

Allow time for plenary style discussion

More time to meet participants

Longer working day

Complimentary comments included:

“Excellent, very informative”

“Great venue — well organized”

“Really good networking event”

“Very well run. Venue very good. Active workshopsogl”

“Food great. Great sighage and assistance throtgi@entire event”
“Very suitable, very good topics/themes”
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9. Appendices

Appendix A - Registration

Speakers:

Jaya Graves

Roisin McEvoy (University of Ulster)
Facilitators:

David Thomas (Christian Aid NI)

Mags Liddy (Ubuntu, University of Limerick)
Deirdre Hogan (Ubuntu, University of Limerick)
Neil Alldred (ICTUNI)

Christine Patterson (Save the Children NI)

Orla Devine (British Red Cross)

Catherine Anderson (British Red Cross)

Lawrence McBride (Trécaire)

Delegates:

Shirley Addies DFID

Elijah Alkali British Council Nigeria

Gill Allbutt British Red Cross

Loren Becker Kilcranny House

Sarina Bellissimo Comhldmh

Adrienne  Boyle IDEA

Michael Brown Development Media Workshop
Tom Campbell Kimmage

Deirdre Coffey British Red Cross

Claire Cunningham Rockfinch Ltd

Sally Dempsey British Red Cross

Rosalind Duke

Matthais Fiedler DICE

Deborah Gadd British Council

Mariclare  Gallagher Concern NI

Austin Gormley Irish Aid

Andy Griggs Environmental Education Forum
Alan Hayes NYCI

Carol Healy National University Ireland Galway
Leila Inasaridze Union Centre for Education and@€sional Development
Mbemba  Jebbi Africa Centre

Mary Kerr Amnesty International NI
Deirdre Kettlewell Comhlamh

Thomas Kramer Centre for Global Education

Ali Leahy Comhlamh

Michael Mahadeo Queens University

Gemma McCourt The Arts Council of Northern Ireland
Andrew McDowell Christian Aid

Michelle McNally St Mary’s University College
Katherine  Meenan Connect-World

Sharon Mullan St Mary’s University College
Terry Murphy CCMS

Stella Murray St Mary’s University College
Chris O'Connell

Grainne O'Neil Children in Crossfire
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Tom Roche Just Forests

Catherine  Simmons Centre for Global Education
Femi Sodipo Peace Initiative Network
Michele Taylor YMCA

Thomas Tichelmann Irish Aid

Aine Weir Centre for Global Education

Appendix B - Speaker and facilitators

Jaya Graves

For 11 years | worked for Southern Voices, an oggion committed to bringing the views
and perspectives of Southern people to differemteods where issues specific to, and
impacting on, people of the South were discusséddagided upon but where we have been
conspicuous by our absence. Development Educiiame of these areas. | have also
worked with youth and community groups, universitiBlack/multicultural and ‘cultural’
organisations. A Black, community based orgarssatannot avoid becoming involved in
issues to do with racism, ‘exclusion’, access amarms. | have been closely involved with
community and schools work with Museums and havetrituted to Journals and
publications on the theme of Global/Developmentdation which needs these perspectives
to be complete.

I would prefer not to be quarantined into any boxcategory. Most of us have things to
contribute across a range of things but find th& is frequently the case, including in the
development and DE sector. However, we do haveratatelings of specific countries and
regions as well are particular topics. | am inte@sin the connections between people,
between issues, between cultures and am also ewotv interfaith and community issues.
Most recently | am becoming involved in intergetienraal dialogue and learning — a
reflection, of course of the movement of my life.

Roisin McEvoy

Roisin McEvoy is currently a lecturer in the UNES@®ntre, University of Ulster where she
has worked since 2002. Her areas of teachingdechuman rights education, education for
sustainable development, intercultural learning eddcational responses to globalization.
She has recently led a team that developed a nemorMprogramme in International
Development for undergraduate students which vélloffered on the Coleraine campus of
the university from September 2007.

In addition to her teaching commitments, Roisiw@king on a 3-year DFID funded project
to raise the profile of international developmessiies within the university. Prior to working
at the University of Ulster, Roisin worked at theeDWorld Centre, Belfast for four years as
well as the Politics Departments in Queens Unitgeraind Auckland University, New
Zealand.

David Thomas

Dave is the Youth & Schools Officer for ChristiandAin Ireland. He has recently returned
from visiting some of Christian Aid's partners ihet Philippines and hearing firsthand of
some of the affects of climate change and abouk Wweing done to reduce the future impacts
of climate change related disasters.

Mags Liddy

Mags Liddy is Research Associate with the Ubunttwdek based in University of Limerick.
She lectured in St Catherine’s College of Educatinrsociology and environmental issues.
Her education includes a Masters in Equality Ssifiem UCD and she has been involved in
environmental work for many years. Ubuntu (ZulupiSub-Saharan philosophy and way of
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life that emphasises co-operation, compassion, agritgnand concern for the interests of the
collective.

Deirdre Hogan

Deirdre Hogan works as project coordinator of theuktu Network (www.ubuntu.ie), an
Irish Aid funded project that supports the integnat of Development Education
(DE)/Education for Sustainable Development (ESH) irpost primary initial teacher
education. She is responsible for the coordinatiom number of action research projects and
initiatives that embed DE/ESD into curriculum, pgdgy and professional practice in 9
teacher education institutions. She taught biolagg maths at post primary level for a
number of years and is currently completing an Mbdresearch on Education for
Sustainable Development at the University of LimdleriShe is a member of the Irish
Development Education Association.

Neil Alldred

Neil works for the Irish Congress of Trade Uniomstbeir Global Solidarity project. After
well over 20 years working in African developmentaekling the symptoms of poverty — he
returned to Europe to try and tackle some of itgsea. Not seeing any major difference
between work and non-work, he also spends a ltitref on fair trade, ethical consumerism
and sustainability issues.

Christine Patterson

Christine is the Global Dimension Co-ordinator femve the Children in Northern Ireland.
Her role involves promoting Save the Children‘s bglb campaigns and supporting
Development Education in Northern Ireland. Curregnthis work is focused particularly on
rights to Education and promoting greater awareaessunderstanding on how HIV affects
children and young people globally. She has taughglish and Drama in England,
Zimbabwe and Egypt at post-primary level and algotributed to ‘Images and Reality’ a
video pack for teachers produced by the BritistmHhstitute, International Broadcasting
Trust and STOA (a Dutch media organisation).

Orla Devine

Orla has been a Humanitarian Educator with the Red Giioge May 2006. Following her
Masters in Development Studies at the UniversitystEfsgow, she spent a year and half co-
ordinating the Wah Hep Chinese Community Assoaiafouth Project in Craigavon. Based
in Belfast, Orla develops and delivers trainingiumanitarian Education to teachers through
the Continuing Professional Development and Inifishcher Education project.

Catherine Anderson

After graduating with a psychology degree from QugeUniversity Belfast, Catherine
travelled and worked with the international youtgamisation, Up With People. Upon return
to Ireland she worked in community development keefaking up post with the youth charity
Raleigh International. On completion of a primag®E, Catherine was employed as a Year
6 teacher in Liverpool until July '06. In Augustesktarted her current post as Humanitarian
Education Coordinator with the Red Cross. Catherm@nages the project throughout
Scotland, Northern Ireland and the Isle of Man asrshsed in Belfast.

Appendix C —Policy and Practicanformation

Policy and Practice: a development educatiewiew is the Centre for Global Education’s
new all-Ireland development education jourfdle journal is published twice a year. It aims
to facilitate reflection and discourse on developtneducation practice in the island of
Ireland and to help address the capacity and conwaions deficit in the development
education sector.
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The journal features a range of in-depth contriamgifrom within the development sector and
mainstream education on aspects of developmentagdacpractice such as methodologies,
monitoring and evaluation, the production of resesr enhancing organizational capacity,
strategic interventions in education, and sectprattice (for example formal, youth, adult,
community, minority ethnic groups and media).

Contributions

The Editorial Advisory Group invites readers witkperience of development education and
related areas to contribute:

« Suggestions for future themes or Viewpoint topics

* Articles for submission for any section of theidwl

 Suggestions for resources of any type to be weade

* Letters

Submissions are welcome from development orgaonissatand activists, academics, formal
and non-formal educators, statutory policy-maker®ducation and development and civil
society groups in Ireland, Europe and the Globaitlso

Subscription fees for the journal are as follows:

Rates: Ireland, UK and Europe
Individual 1 year 21 (£14) 2 year28 (£19) 3 year42 (£28)
Organization 1 year40 (£27) 2 year51 (£35) 3 year81 (£55)

Rates: Rest of World
Individual 1 year £17 2 year £22 3 year £31
Organization 1 year £30 2 year £40 3 year £58

To subscribe or for further information, please taoh Catherine Simmons on
capacity@centreforglobaleducation.com or on 0284890 from ROI) 241 879.

Appendix D — Journal Editorial Group members
Conference Advisory Group members

Journal Editorial Advisory Group Members:

Sally Corcoran (Development Studies Library, Unéitsr College Dublin)
Paul Hainsworth (University of Ulster at Jordanstyw

Deirdre Kettlewell (Comhlamh)

Su Ming Khoo (National University of Ireland, GalyWa

Maura Leen

Gerard McCann (St Mary’s University College)

Stephen McCloskey (Centre for Global Education)

Catherine Simmons (Centre for Global Education)

Hilary Sloan (Coalition of Aid and Development Ag&s)

Roland Tormey (University of Limerick)

Conference Advisory Group Members:
Stephen McCloskey (Centre for Global Education)
Stella Murray (St Mary’s University College)

Christine Patterson (Save the Children)
Catherine Simmons (Centre for Global Education)
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